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Introduction
With 311 universities and 15,600 colleges, India is considered a global leader in higher educational systems. Due to the numerous advancements in prestigious fields such as astronomy, mathematics and science, India is also a leader in technology. Even with the largest educational system in the world, India has many unique challenges to overcome regarding education and the technological infrastructure. As a part of a collaborative study of India’s efforts to address challenges in providing universal educational opportunities in a developing country, this synthesis research report will focus on issues specific to the classroom curriculum. 
Two articles in particular are the focus in addressing curriculum issues in India. The highly educated and experienced authors of these  articles demonstrated knowledge and passion toward the identifying and addressing issues in the educational sector which caused challenges in providing quality education for all students. In fact, there is an initiative in place throughout India through UNESCO, the United Nations Educational Scientific and Cultural Organization which strives to provide “education for all by 2015” (UNESCO, 2010). Though it will require a great deal of work and dedication, leaders and educators throughout India are working hard to reach this goal.
Articles
Two valuable articles were found with respect to curriculum in India, that is an article from Creativity Research and Current Science. Both authors work within the educational system in India. Dr. M. Reddy Sarsani works in the Department of Education at the University of Kakatiya Warangal. He has published books such as Quality Improvement in Teacher Education and continues to play an active role in improving education for all in India. A member of the faculty in the mathematics department at the Indian Institute of Science, Dr. Prasad also provides insightful information regarding curriculum in schools of India. 
Synthesis

Culturally and demographically, India differs greatly from the United States. Considering this difference, it was heartening to realize educators there see many of the same challenges as we do here in our own country. For instance, in his article regarding creativity in instruction, Dr. Sarsani cites research showing the significant focus on teaching merely to master test answers more so than general knowledge and genuine understanding of concepts. “To a great extent, passing or failing an examination depends upon the mastery or memorization of bits of information that are already known to the instructor” (Sarsani, 2008). This sounds remarkably what we refer to in our country as teaching to the test. The author goes on to say “Sadly, emphasis of the education system is generally more focused on examination results, rather than on

the actual process of learning” (p. 156). Dr. Sarsani also specifically mentions the importance of incorporating valuable tools within the curriculum to enable students to be successful in the” . . . technology-dominated world. . .” (p. 155). 
Within the context of the UNESCO initiative to provide an all-inclusive education, the author of the second article, Dr. Prasad of the India Institute of Science, discusses how an adjustment in mathematics curriculum could provide opportunities for bright math students, including the underprivileged. The professor sees a need in his country to make “. . . serious attempts to spot and nurture talents. . .” at a young age (Prasad, P., 2009). Regarding mathematics in particular, he notes many students are not exposed to challenging problems in the subject before grade eight. He sees this as a disability to the students, which is not including within the curriculum what he refers to as OM, optional mathematics (p. 1432, 2009). Optional mathematics translates to problem or project based solutions rather than merely doing fundamental mathematics operations. Within India, due to lack of funding and quality teachers, not all students have such instruction readily available to them. Dr. Prasad feels there is a highly competitive atmosphere within his country with respect to secondary school admissions and not all students are afforded the same opportunities. 
Implications Regarding Technology
In his research Dr. Sarsani notes the goals of the initiative outlined by the UNESCO goals to provide “Education for all by 2015” (p. 155). Leaders and educators throughout India acknowledge the importance of giving students, all students, learning “. . . new techniques, skills, and knowledge for adapting to the changing environment

throughout their life” (p. 155). The need for exposing students at an early age to technology is also acknowledged, yet funding the infrastructure issues will continue to be a challenge in achieving education for all, including technology. 

Dr. Sarsani’s article showcased a novel idea in enhancing curriculum which is the foundation for technology, which is mathematics and science. The point of the research was to show how creativity in the classroom can be nurtured, and the creativity leads to better success in the classroom. Though the focus of this synthesis is curriculum specifically, Dr. Sarsini’s research findings demonstrate the possibility of instructing teachers in how to teach creatively, which will in turn, enhance the curriculum. Technology could be used to provide an innovative and creative venue to help teachers to develop creative curriculum. Mathematics and science are core subjects in the classroom, and when students enjoy these subjects, the study showed they were more likely to be successful in them. “The most common reason given for liking lessons was that they were taught interestingly by the teachers” (p. 167). Often the use of technology is found to provide more interesting and engaging lessons. Quality teachers are lacking in India in the short run, yet if more students are trained and encouraged to think creatively through the use of more engaging curriculum, in the future, these very students may be the teachers. Given the tools now as students, they will be much more qualified in the realm of teaching creatively with technology.

Dr. Prasad emphasized the importance of including OM, optional mathematics throughout the elementary school experience. If these types of optional mathematics courses are not made available to all students as encouraged in the UNESCO initiative, it puts the underprivileged at a distinct disadvantage. The professor further states:

 “Success of bright students in OM programme in many schools would instill confidence and will provide an excellent opportunity to the children of unprivileged members of the society to compete with other students in admissions to national institutions, an opportunity which probably no other existing programme can provide” (p. 1432, 2009).

Technology would be a venue for presenting such valuable resources to all students in India in light of the lack of qualified teachers. However, attempts to provide curriculum through technology to all students in India present a quandary due to the debilitating issues of funding and infrastructure. 
Conclusion
Both Dr. Sarsani and Dr. Prasad demonstrated their dedication to realizing the goal of UNESCO to provide all students of India with a quality education. Clearly technology could assist in enabling this initiative, yet the challenge is how to implement it. The collaborator involved in this project revealed a variety of other passionate people with innovative ideas of how to bring the challenges within the Indian infrastructure to fruition. Dr. Sarsani concluded his research report with a very eloquent statement, emphasizing the fact that citizens in India all take education of their youth seriously. Accountability is not up to one, but to all. “The responsibility of the school is not only to teach the children, it should also hold responsibility for building and developing the nation” (p. 169). This is certainly an attitude which would be valuable to emulate in the United States with regard not only to education in general, but also to the use of technology in education on the local, regional and national levels. 
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